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Supporting Students with Disabilities (SWD) to  

Read, Understand, and Express Understanding of Complex, Grade Level Texts 

The contents of this presentation were developed under a grant from the US Department 
of Education, #H323A110003. However those contents do not necessarily represent the 
policy of the US Department of Education, the Louisiana Department of Education, nor 
Louisiana State University and you should not assume endorsement from these entities. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

What are fully developed readers able 
to do? 

 

How does a fully developed reader 
compare to a skilled driver? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

Fully Developed Readers Activity  



 

Scarborough & Adams Model 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reading is a multifaceted skill, gradually acquired over years of instruction and practice. 

The Many Strands that are Woven into  Skilled Reading 
(Scarborough, 2001) 
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Review the Scarborough and Adams Model on the following page and identify 

similarities and differences below. 

 

Similarities Differences 
  

 

 

Models of Reading:   
Compare & Contrast Scarborough & 

Adams Model 



 

 

 

 

 

 

 

1. Good readers USUALLY attend (without 
conscious effort) to every letter in a word. 

 

2. When reading carefully, good readers 
frequently skip words in sentences. 

 

3. Good readers usually attend to some of the 
letters in words and use the context to decide 
what a word is. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How do good readers process words? 
¢ǊǳŜ ƻǊ CŀƭǎŜΚ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How many phonemes? 

 

 

 

 

 

 

 

 

 

 

Phonological Processing 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Principles of Effective Instruction for SWD  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

LŘŜƴǘƛŦȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ άǎǉǳŀǊŜǎέ ǿƛǘƘ ǿƘŀǘ ȅƻǳ 
ŀƭǊŜŀŘȅ ǘƘƻǳƎƘǘκƪƴŜǿ 

 

 

 

 

 

 
 

LŘŜƴǘƛŦȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƳŀƪŜǎ ȅƻǳ ǾƛŜǿ ǎƻƳŜǘƘƛƴƎ 
ŦǊƻƳ ŀ ƴŜǿ ŀƴƎƭŜ 

 

 

 

 

 

 

 
 

LŘŜƴǘƛŦȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƛǎ ǎǘƛƭƭ άǊƻƭƭƛƴƎ ŀǊƻǳƴŘ ƛƴ ȅƻǳǊ 
ƘŜŀŘέ ǘƻ Ǝƻ ōŀŎƪ ŀƴŘ ƛƳǇƭŜƳŜƴǘ ƛƴ ȅƻǳǊ ŎƭŀǎǎǊƻƻƳ 

Shaping Up Activity  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Amari  

Å оǊŘ DǊŀŘŜΣ ф ȅŜŀǊǎ ƻƭŘ 
Å L9t ŦƻǊ [ŜŀǊƴƛƴƎ 5ƛǎŀōƛƭƛǘȅ ƛƴ ǊŜŀŘƛƴƎ 
Å {ǘǊŜƴƎǘƘǎ 

π9ƴƧƻȅǎ ǎŎƘƻƻƭ 

π²ƻǊƪǎ ƘŀǊŘ ǘƻ ŎƻƳǇƭŜǘŜ ǿƻǊƪ 

π{ǘǊƻƴƎ ǾƻŎŀōǳƭŀǊȅ 

π¢Ƙƛƴƪǎ ŎǊƛǘƛŎŀƭƭȅ ŀōƻǳǘ ŎƻƴŎŜǇǘǎ 

Å ²ŜŀƪƴŜǎǎŜǎ 

πǊŜŀŘƛƴƎ ōŜƭƻǿ ƎǊŀŘŜ ƭŜǾŜƭ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻƴ ƻǊŀƭ ǊŜŀŘƛƴƎ ŦƭǳŜƴŎȅ ƳŜŀǎǳǊŜ 

π5ƛŦŦƛŎǳƭǘȅ ǊŜŀŘƛƴƎ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘǎ 
 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Amari½s Reading on a Formal Assessment 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Amari½s Reading in Class  
(Informal Assessment) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Amari½s Response 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Adapted from the Iowa Department of Education and made available by Doing What Works. Used under a Creative Common License. 

Amari½s Error Analysis  



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Å Yƴƻǿƴ !ŦŦƛȄŜǎΥ ȅΣ ǳƴΣ ŜǎǘΣ  
Å !ƳŀǊƛ ǎƻǳƴŘŜŘ ƻǳǘ ŀƭƭ ǳƴƪƴƻǿƴ ǿƻǊŘǎ ŀƴŘ ǳǎǳŀƭƭȅ ƎŀǾŜ ǳǇ  
ōŜŦƻǊŜ ǊŜŀŎƘƛƴƎ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǿƻǊŘ 

Amari-Informal Affixes Check 

Key Aspects:  Guiding Questions Activity 
Å YƴƻǿƭŜŘƎŜ ƻŦ ƳƻƴƻǎȅƭƭŀōƛŎ ǇƘƻƴƛŎ ŜƭŜƳŜƴǘǎ 
π/ŀƴ ǘƘŜ ǎǘǳŘŜƴǘ ƛŘŜƴǘƛŦȅ ǘƘŜ Ƴƻǎǘ ŎƻƳƳƻƴ ǎƻǳƴŘ ƻŦ ƭŜǘǘŜǊǎ ŀƴŘ ŎƻƳƳƻƴ ƭŜǘǘŜǊ 
ŎƻƳōƛƴŀǘƛƻƴǎΚ 

π/ŀƴ ǘƘŜ ǎǘǳŘŜƴǘ ǿǊƛǘŜ ǘƘŜ ƭŜǘǘŜǊ ƻǊ ƭŜǘǘŜǊ ŎƻƳōƛƴŀǘƛƻƴ ŦƻǊ ǘƘŜ Ƴƻǎǘ ŎƻƳƳƻƴ ǎƻǳƴŘǎΚ 

Å YƴƻǿƭŜŘƎŜ ƻŦ ŀŦŦƛȄŜǎ 
π/ŀƴ ǘƘŜ ǎǘǳŘŜƴǘ ƛŘŜƴǘƛŦȅ ǘƘŜ Ƴƻǎǘ ŎƻƳƳƻƴ ǎƻǳƴŘ ƻŦ ŎƻƳƳƻƴ ǇǊŜŦƛȄŜǎ ŀƴŘ ǎǳŦŦƛȄŜǎΚ  

π/ŀƴ ǘƘŜ ǎǘǳŘŜƴǘ ƛŘŜƴǘƛŦȅ ōŀǎŜ ǿƻǊŘǎΚ 

Å {ǘǊŀǘŜƎȅ ŦƻǊ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘǎ ǘƘǊƻǳƎƘ ōǊŜŀƪƛƴƎ ǿƻǊŘǎ ƛƴǘƻ ǇŀǊǘǎ 
π/ŀƴ ǘƘŜ ǎǘǳŘŜƴǘ ǊŜŀŘ ŀƴŘ ǿǊƛǘŜ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘǎΚ 

π5ƻŜǎ ǘƘŜ ǎǘǳŘŜƴǘ ŀǇǇƭȅ ŀƴ ŜŦŦŜŎǘƛǾŜ ǎǘǊŀǘŜƎȅ ŦƻǊ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎ ƳǳƭǘƛǎȅƭƭŀōƛŎ 
ǿƻǊŘǎΚ 

Å tǊŀŎǘƛŎŜ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘǎ ŦƭǳŜƴǘƭȅ ǿƛǘƘ ŦŜŜŘōŀŎƪ 
π5ƻŜǎ ǘƘŜ ŦƭǳŜƴǘƭȅ ŀǇǇƭȅ ŀƴ ŜŦŦŜŎǘƛǾŜ ǎǘǊŀǘŜƎȅ ŦƻǊ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎ ƳǳƭǘƛǎȅƭƭŀōƛŎ 
ǿƻǊŘǎΚ 

Å tǊŀŎǘƛŎŜ ǊŜŀŘƛƴƎ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘǎ ǿƛǘƘƛƴ ǘŜȄǘ 
π5ƻŜǎ ǘƘŜ ǎǘǳŘŜƴǘ ǎŜƭŦπŎƻǊǊŜŎǘ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘ ŜǊǊƻǊǎ ǿƘŜƴ ǊŜŀŘƛƴƎ ǘŜȄǘΚ 

π5ƻŜǎ ǘƘŜ ǎǘǳŘŜƴǘ ƛƴŘŜǇŜƴŘŜƴǘƭȅ ǳǎŜ ŎƻƳƳƻƴ ǎǇŜƭƭƛƴƎ ǇŀǘǘŜǊƴǎ ŀƴŘ ŀŦŦƛȄŜǎ ƛƴ ǿǊƛǘƛƴƎΚ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Identifying Phonic Elements Activity 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Common Affixes & Sample Sequences 

όhΩ/ƻƴƴƻǊΣ нлмпύ 

Basic Phonics Elements 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Example Lesson for Multisyllabic Words 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Curriculum Activity  

9ȄŀƳƛƴŜ ƻƴŜ ƭŜǎǎƻƴ ŦǊƻƳ ȅƻǳǊ ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘ ŀŘŘǊŜǎǎŜǎ ǘƘŜ 9[! ǎǘŀƴŘŀǊŘ 
ŦƻǊ ǇƘƻƴƛŎǎκǿƻǊŘ ǊŜŎƻƎƴƛǘƛƻƴΦ ²Ƙŀǘ ŀŘŘƛǘƛƻƴǎ ƻǊ ŀŘŀǇǘŀǘƛƻƴǎ ŎƻǳƭŘ ȅƻǳ 
ƳŀƪŜ ǘƻ ǇǊƻǾƛŘŜ ŜŦŦŜŎǘƛǾŜ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘ ƛƴǎǘǊǳŎǘƛƻƴ ŦƻǊ ŀ ǎǘǳŘŜƴǘ ƭƛƪŜ 
!ƳŀǊƛ ǿƛǘƘƛƴ ǘƘŀǘ ƭŜǎǎƻƴΚ 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

LŘŜƴǘƛŦȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ άǎǉǳŀǊŜǎέ ǿƛǘƘ ǿƘŀǘ ȅƻǳ 
ŀƭǊŜŀŘȅ ǘƘƻǳƎƘǘκƪƴŜǿ 

 

 

 

 

 

 
 

LŘŜƴǘƛŦȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƳŀƪŜǎ ȅƻǳ ǾƛŜǿ ǎƻƳŜǘƘƛƴƎ 
ŦǊƻƳ ŀ ƴŜǿ ŀƴƎƭŜ 

 

 

 

 

 

 

 
 

LŘŜƴǘƛŦȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƛǎ ǎǘƛƭƭ άǊƻƭƭƛƴƎ ŀǊƻǳƴŘ ƛƴ ȅƻǳǊ 
ƘŜŀŘέ ǘƻ Ǝƻ ōŀŎƪ ŀƴŘ ƛƳǇƭŜƳŜƴǘ ƛƴ ȅƻǳǊ ŎƭŀǎǎǊƻƻƳ 

Shaping Up Activity 



 

 

Joseph 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Å пǘƘ DǊŀŘŜΣ мл ȅŜŀǊǎ ƻƭŘ 
Å L9t ŦƻǊ [ŜŀǊƴƛƴƎ 5ƛǎŀōƛƭƛǘȅ ƛƴ ǊŜŀŘƛƴƎ 
Å {ǘǊŜƴƎǘƘǎ 

πDŜǘǎ ŀƭƻƴƎ ǿŜƭƭ ǿƛǘƘ ǇŜŜǊǎ 

π²ƻǊƪǎ ƘŀǊŘ ǘƻ ŎƻƳǇƭŜǘŜ ǿƻǊƪ 

π{ǘǊƻƴƎ ǾƻŎŀōǳƭŀǊȅ ŀƴŘ ŜȄǇǊŜǎǎƛǾŜ ƭŀƴƎǳŀƎŜ 

π{ǘǊƻƴƎ ƭƛǎǘŜƴƛƴƎ ŎƻƳǇǊŜƘŜƴǎƛƻƴ 

Å ²ŜŀƪƴŜǎǎŜǎ 

π²ƻǊŘ ǊŜŎƻƎƴƛǘƛƻƴ ǎƪƛƭƭǎ ŀǊŜ ǿŜƭƭ ōŜƭƻǿ ƎǊŀŘŜ ƭŜǾŜƭΤ ƻŦǘŜƴ ǳǎŜǎ ŎƻƴǘŜȄǘ ƛƴǎǘŜŀŘ 
ƻŦ ǇƘƻƴƛŎǎ ǎƪƛƭƭǎ ǘƻ ƎǳŜǎǎ ǿƻǊŘǎ 

πhǊŀƭ ǊŜŀŘƛƴƎ ƛǎ ǎƭƻǿ ŀƴŘ ƭŀōƻǊƛƻǳǎ 

π5ƛŦŦƛŎǳƭǘȅ ǊŜŀŘƛƴƎ ŀƴŘ ǎǇŜƭƭƛƴƎ ǎƛƴƎƭŜπǎȅƭƭŀōƭŜ ŀƴŘ ƳǳƭǘƛǎȅƭƭŀōƛŎ ǿƻǊŘǎ 

π5ƛŦŦƛŎǳƭǘȅ ǊŜŀŘƛƴƎ ŀƴŘ ǎǇŜƭƭƛƴƎ ƛǊǊŜƎǳƭŀǊ ǿƻǊŘǎ 

π5ƛŦŦƛŎǳƭǘȅ ŎƻƳǇǊŜƘŜƴŘƛƴƎ ǘŜȄǘ ƘŜ ǊŜŀŘǎ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Joseph½s Reading on a Formal Assessment  
(grade 4)  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Joseph½s Reading in Class  
(Informal Assessment) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Joseph½s Response 


