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Identify grade level

standards

Compare current
student performance

D'VEBSE to the Stanards
LEARNERS
CYCLE

Review student
work

Deliver instruction
to individuals or
small groups of
students

Establish support
plan with set
outcomes



Fully Developed ReadersActivity

What are fully developed readers aji How does a fully developed reader
to do? compare to a skilled driver?




Scarborough & Adams Model

The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

LANGUAGE COMPREHENSION Sklled Realing fluent
coordinaion of word
reading and comprehenson

proceses

BACKGROUND KNOWLEDGE &z

LANGUAGE STRUCTURES

MRBAL REASONING ¢

LITRACY KNOWL_EDGE

WORD RECOGNITION

IFON. AWARENESS T e g

DECODING (and SPELLING) ¢

ESHT RECOGNITION g

Reading isa mulifaceted kill, gradudly acquired ower years of instruction and piactice.

Modeling the Reading System:
Four Processors

Background
Knowledge
Processor
Language < >
Meaning
Print (letters) // K\ Sounds

L, )
Orthographic Phonological
Processor Processor
\—/

T

Print Speech

Adams, M.J. (1990). Beginning to read:Thinking and learning about print: Massachusetts Institute of Technology.




Models of Reading:
Compare & Contrast Scarborough &
Adams Model

Review the Scarborough and Adams Model on the following page and identify
similarities and differences below.

Similarities Differences




How do good readers processwords?
¢CNHzS 2NJ Cltas

1. Good readers USUALLY attend (without
conscious effort) to every letter in a word.

2. When reading carefully, good readers
frequently skip words in sentences.

3. Good readers usually attend to some of t
letters in words and use the context to deci
what a word is.




Phonological Processing

Background
Knowledge
Context
Processor
Language E @
Meaning
Processor
Gaane ) < >
Processor - > Processor

0 0

Print Speech

Adams, M.J. (1990). Beginning to read: Thinking and leaming about print: Massachusetts Institute of Technology.

How many phonemes?

1.
2

3
4,
5.1
6
7
8
9

go(2) /g/ /0/
.ate (2) /a/ /t/

bread

10. bright



Principles of Effective Instruction for SWD

’ A\ * Overtly teaching each

[ Explicit step through teacher

. instruction modeling and many

\ /  examples
4

* Breaking lessons and
activities into
/. sequential,
[ Systematic manageable steps
i ion that progress from
\ ) simple to more
. & complex concepts
— and skills
* Providing many
\ opportunities for
students to respond
and demonstrate
) what they are
learning

practlce

* Incorporating specific
\ feedback (from
Lua LB teacher or peers)
k feedback during initial
instruction and
practice



Shaping UpActivity
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Amari*é Reading on a Formal Assessment

The Field Trip

Last week our teacher said we were going on a field trip to
the fish hat/ohéry Shc gave us pcryrs/blon letters to tdl_(c, f;om(, to
be slgne’d by our pa;ents before we could go. She enc/ourageg us
to ask our pcy:eﬁts if thcy would like to come djaﬁg, We needed
some parcﬁts to help prgylde tran§p6rtatlon .JEveryone was
supposed to bring a snack and a sack lunch. Il errors

My dad surprised me by volunteering to go. He said he could
take a vacation day and that our car could hold a couple of my
friends. Three cars and two vans were needed to take the whole
class. Two of my friends rode in our car.

At the hatchery, we saw ponds full of fish. We learned the
fish were rainbow trout. You could see the colors of the rainbow
on their sides. The ranger let us take handfuls of pellets to feed
the trout. When we threw the pellets into the ponds the fish got
very excited. Some lcaped out of the water. The fish could see
the food coming from far away.

When the trout grow to about six inches long they will be
scooped up and put inside a tanker truck. The truck will take the
fish to nearby rivers and release them. In the river, the fish will
have to learn to find their own food. When my dad goes fishing,
maybe he will catch some of them and bring them home for our
dinner.

(/5 Ld(;,.?f")

DIBELS Oral Resding Flucncy Benchmark 2
Pugoe §



Amari*é Reading in Class
(Informal Assessment)

Wi NEW YORK TIMES BESTSSELLINGAUTHOR
.
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She looked down at him and said, “He most certainly is a
large dog.”

“Yes ma’'am,” | told her. “He has a large heart, t00.”

“Well,” Miss Franny said. She bent over and gave Winn-Dixie
a pat on the head, and Winn-Dixie wagged his tail back and
forth and snuffled his nose on her little old-lady feet. “Let me
get a chair and sit down so | can tell this story properly.”

“Back when Florida was wild, when it consisted of nothing but
palmetto trees and mosquitoes so big they could fly away with
you,” Miss Franny Block started in, “and | was just a little girl
no bigger than you, my father, Herman W. Block, told me that
| could have anything | wanted for my birthday. Anything at
all.”

Miss Franny looked around the library. She leaned in close to
me. “| don’t want to appear prideful,” she said, “but my daddy
was a very rich man. A very rich man.” She nodded and then
leaned back and said, “And | was a little girl who loved to
read. So | told him, | said, ‘Daddy, | would most certainly love
to have a library for my birthday, a small little library would be
wonderful.”



Amari’é Response

She looked down at him and said, “He most cel)éinly isa
Iarp/e dog.”

#1 NEW YORK TIMES BESTSSELUNGAUTHDR

hat
“Yes ma'am,” | told her. “He has a la;ée he#rt, too.”

“Well,” Miss Franny said. She bent over and gave Winn-Dixie
apaton tl;%p afl, and Winn-Dixie v“vgagp/ed his tail back and
forth and snuééd his nose on her little oId-I%ﬂy feaet.ri‘Let me
get a chair and sit down so | can tell this story prcrm} y.”

AN~ &

“Eﬁgk when Floéda was wild, when it consisted of nothing but
% 4 palmetto trees and mosqusim so big they could fly away with
4 {Winn_Di**l-‘c you,” Miss Franny Block stasted in, “and | was just a little girl
‘ il no bigger thagn)é?*y(, my father, Herman W. Block, told me that
VIR § | could have anything | wanted for my birthday. Anything at
all.”

4 o
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ib-/
Miss Franny looked around rtﬂg Iib;zfry. She leaned in close to
me. “| don't want to ap ear priyéful,” she said, “but my daddy
was, a very rich man. A very rich man.” She'n qgcl and then
leanéd back and said, “And | was a little girl who | e/d to
read. So | fold him, | said, ‘Daddy, | would most cerfainly love
to have a Iibrfry for my birthday, a small little library would be

won9e’rful."



Amari*g Error Analysis

Student: Amari Reading Skills Error Analysis Sheet

Grade level: 3¢

Teacher: Mrs. Morgan Amari Example

+
Error Category
T;tu:l gtudents irregular |consonant/| short long silent vowel r- Other
or esponse |  words blends vowels vowels “a” ryle teams |controlled
X
certainly
X
large
X
heart hat
X
wagged wag
X
snuffled sniffed
x
lady
X
chair
X
properly proper
Palmetto palm X
mosquitoes X
Started stared X
anything another X
library Lib — X
appear X
prideful pride X
nodded nods X
leaned learned X
loved love X
certainly X
library lib X
wonderful X

Adapted from théowa Department of Education and made available by Doing What Works. Used under a Creative Common Licens




Amari-informal Affixes Check

AYy2gsy | FFAESAY &3 dzys Sais
AUYENR &2dzyRSR 2dzi Ftf dzylys
5SF2NB NBI OPRAJRSIESNRYR

Key Aspects: Guiding Questions Activity
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ldentifying Phonic Elements Activity

captivate
presoak
delightfully
impossible
compromise
reasonable
bundle
finished
cheerful
transportation
collision

presumption



Basic Phonics Elements
6B 2yy2NE

Letter Patterns in the 500 Most Common Words (possible sequence)

th
or
ee
wh
ch
al
ou
er
ay
ea
ow
ar
00
sh
ol
ing

that
for
see
which
much
salt, all
out
her
day
each
grow
car
look
fish
old
sing

oy
ir
ow
igh
ai
00
aw
oa
ur
au
kn
oi
qu
ph
wr

boy
girl
how
right
main
too
saw
road
turn
cause
know
point
quack
graph
wrap

Common Affixes & Sample Sequences

Decoding Key Word Decoding Key Word | Decoding Key Word
Element Element Element

v funny be before ation mistake
un unlock able durable pre permit
est biggest con continue over prevent

a about tion quotation com compare
le bottle ible sensible ure return

e redo 5101 mansion ous nervous
de depend pro protect ward forward
ful joviul age bandage 1Ze realize

Iy quickly ence sentence 101 Million
im impossible e detectrve ure Adventure
ment pavment al personal 1c heroic




Example Lesson for Multisyllabic Words

Instructional Activity 1 (Phonics and Word Recognition)

Introduce New Sound: Introduce re affix (re written at top of chart paper).
Explain that this is a prefix that appears in many words. Write some examples of
words containing re (e.g., redo, reread) and point out the re prefix. Tell students
that re at the beginning of a word usually says /re/. Have students say the sound.
You may also want to explain that re means “again”.
Review mastered sounds: Point to different previously learned sounds and have
the students say each sound. Then call on individual students to say sounds.
(sounds written in random order on chart paper: v, le, un, est, a, re, kn, ur, ir, ea,
ou, igh)
Model multisyllabic word strategy with new affix: Ask students to remind you of
each step of the multisyllabic word strategy and model completing the strategy.

What is the first step in reading this word? Circle the prefixes.

I see our new prefix re. (circle re)

What sound does re make at the beginning of a word? /re/

I don’t see any other prefixes.

What is the next step in reading this word? Circle the suffixes.

I don’t see any suffixes in this word.

What is the next step in reading this word? Underline the vowels.

I see the letter combination ea (underline ea)

What sound does ea say? /ea/

What is the next step in reading this word? Say the parts of the word.

This says /re/ /read/.

What is the next step in reading this word? Read the whole word.

This says /re/ /read/ or reread.

That i= a real word. It means to read again.
Repeat with 2-3 more words, phasing out the questioning as appropriate.

Application of strategy to multisyllabic words with varying known phonic
elements: Ask students to remind of each step and then ask them to complete
the step with the words on their paper (e.g., What is the first step? Circle the
prefixes. Ok, please circle any prefixes). Complete for each word.

Have students reread the list of words.

Later in the lesson when text is read, note how students read multisyllabic words.
Remind them to apply the strategy when they come to an unknown multisyllabic word.
Provide scaffolding as needed. Provide specific affirmative or corrective feedback as

students read the words.



Curriculum Activity

OEIFYAYS 2yS fSaaz2zy FTNRBY &2dzNJ OdzN
T2N LK2YyAO&aKk#2NR NBEOZ2IYAUAZY D 2K
YF1TS 2 LINPOARS STRYQUNDD O &Y F&
L' YFENA gAOGKAY GKFG fSaazyk



Shaping Up Activity

LRSYGATE a&YIHEMNLER oKI
Ff NBF Ré (GK2dAKGk]YySs
LRSYuATe &az2YSUKAy3 GKI G
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Josephi& Reading on a Formal Assessment

(grade 4)

DIBELS® Oral Reading Fluency
Grade 4/Benchmark 1.1
Tolal words: EL
Errors (include skipped words) - A(L_ -
Words correct: = 3 o

How to Make Dill Pickles ffﬁe amwhere
0 Would you like to make a taéty treat that's fun to eat an)‘lmc" Try 14
14 making your g\;&}l{l’gackles! starding 19
19 Start by gathfring the u&}}?(cms and Kitchen cqu:fmcm. For sto;{ng 29
20  the pickles, vou will need a'qu rginr with a tightly fitting Iid. For making 44
44 the pickle juice, you will need a deep saucepan and a measuring cup that 58
58  shows cups and ounces. 62
62 The main ingredients for this recipe are cucumbers and dill weed 73
73 Both of these are easy to grow if you are lucky enough to have a 88
88  vegelable garden, If you don't have a garden, you can find them m the 102
102 produce department at the grocery store. Two other produce items you 13
13 will need are fresh garlic and a small onion about the size of a golfball 129
129 You will also need salt and sugar to add flavor to the pickles. The hquids 144
144 you will use to fill the jar are water and white vinegar. The purpose of 159
159  the vinegar is to keep the cucumbers from spoiling. It will also add that 173
173 delicious sour taste that makes pickles fun to eat. 182
182 To make your pickles, slice five cucumbers lengthwise and stand the 193
193 slices in the quart jar Next, create the juice that will flavor the pickles 207
207 Pour nine ounces of water and five ounces of vinegar into the Saucepan 220
220  Peel the onion and one clove of garlic, and add them to the hiquid Then 238
235 put in two heads of dill weed. Add one fourth teaspoon of sugar and one 250
250 tablespoon of salt 253
253 For the next step, ask an adult to help you. Heat the pickle juice over 268

© 2011 Al sgris resarvad
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Josephg Reading in Class
(Informal Assessment)

Mr. Brunner led the museum tour.

2 : E' i ’ He rode up front in his wheelchair, guiding us
|G 11 N | N G through the big echoey galleries, past marble
statues and glass cases full of really old black-and-
orange pottery.

It blew my mind that this stuff had survived for
two thousand, three thousand years.

He gathered us around a thirteen-foot-tall stone
column with a big sphinx on the top, and started
: telling us how it was a grave marker, a stele, for a
K Y girl about our age. He told us about the carvings

P - on the sides. | was trying to listen to what he had
\2 K RJORDAN to say, because it was kind of interesting, but

‘ L int® duka everybody around me was talking, and every time

| told them to shut up, the other teacher

chaperone, Mrs. Dodds, would give me the evil
eye.

N UNABRIDGED PRODU



Josephg Response
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